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Executive Summary 
 
The program to train outstanding Ethiopian-Israeli leaders in education, first implemented in 
1999, is geared for Ethiopian-Israelis who are studying education at Israel's colleges and 
universities. It is implemented in the framework of the Institute for Educational Development of 
the Hebrew University by Dr. Shalva Weil, and is funded by the MADAV IX Foundation. 
Evaluation of the program was made possible through a grant from the MADAV IX Foundation 
of the Jewish Community Federation of Cleveland, which has been a major supporter of the 
program and the work of Dr. Shalva Weil.  
 
The program has three stated aims: 
1. Create a cadre of young, educated Ethiopian-Israeli leaders who will fill important roles in 

Israeli society and act as agents between the host and immigrant societies. 
2. Cultivate Ethiopian-Israelis academically, by establishing role models for young people. 
3. Develop a cadre of Ethiopian-Israeli professionals in education, with selected teachers from 

the Ethiopian community who will study in the different colleges. 
 
The program comprises ten sessions during the year and three weekend encounters. Activities 
include lectures by experts, professional site visits, discussions, and social events. Participants 
are also required to complete certain tasks and to volunteer in the community. Evaluation 
focused on the program's contribution to its graduates, and the degree to which graduates have 
found jobs and are working in the teaching profession, in particular. 
 
The evaluation was based on 33 semi-structured interviews with program graduates. The 
interviews focused on the graduates' studies, participation in the program, and integration into 
employment following graduation. 
 
The following are the study's principal findings: 

 The program's main contributions were to the graduates' personal identity: It reinforced their 
confidence, made them more aware of their heritage, gave them deeper knowledge of their 
community, and strengthened their pride. Some respondents noted that it provided financial 
support and an enjoyable social experience. 

 No contribution was noted to social integration, coping with studying education, or finding a 
job. Nevertheless, some respondents reported using the information and tools they had gained 
in their work. 

 Two-thirds of the graduates had a teaching certificate. About one-third of them also had a 
B.A., mostly in education. Six percent of them were studying toward an M.A. 

 Sixty-four percent of the graduates had found employment, 57% of them full time. Most of 
the women were working part time, while most of the men were working full time. 

 Ninety percent of those who had jobs were working in education, 71% of them in informal 
education and 38% of them in the formal education system. 

 The graduates claimed that their chief difficulty finding work was a lack of jobs. 
 Most respondents reported wanting to work in education, most of them in formal education. 
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1. Background 
"The Program to Train Outstanding Ethiopian-Israeli Leaders in Education" was initiated in 
1999 by Dr. Shalva Weil of the Institute for Educational Development of the Hebrew University 
of Jerusalem. The program is geared for Ethiopian-Israelis who are studying to be teachers at 
Israel's colleges and universities.1 It receives significant funding from the MADAV IX 
Foundation. 
 
The program has three goals (as stated in its promotional pamphlet):  
1. To cultivate young, educated Ethiopian-Israeli leaders, who will fill roles in Israeli society 

and act as agents between the host and immigrant societies. 
2. To foster the academic development of Ethiopian men and women, who will serve as role 

models for other young Ethiopian-Israeli adults. 
3. To create a professional cadre of outstanding teachers from the Ethiopian-Israeli community, 

who will ultimately engage in education. 
 
The program is implemented during the academic year, and consists of 10 meetings (once a 
month, on a weekday), and three weekend retreats. Participants discuss in depth an issue related 
to education or to the Ethiopian-Israeli community, which they themselves have chosen from 
among a list of topics. These may include the traditions, customs, and culture of Ethiopian Jews; 
the role of the woman in Ethiopian society; the geography of Ethiopia; education in Israel; and 
minorities in Israel.  
 
The monthly meetings include lectures by experts (both Ethiopians and others), professional site 
visits, group discussions, workshops, assignments (such as a seminar paper to be completed by 
the end of the year, and shorter papers to be written during the year), volunteer work in the 
community, trips, and social events. Some of the colleges award academic credits for 
participation in the program. 
 
In addition, the program provides each participant with an annual scholarship of NIS 4,500-
5,000 (as well as additional assistance if there are special exigencies), and offers remedial 
lessons in English, which students may take if they wish. 
 

                                                 
1 Program participants attend nine institutions of higher education around Israel: Lifshitz College, Herzog 

College, Bar-Ilan University, HaRova College, Efrata College, Orot College, Moreshet Yaakov 
College, Gush Etzion College, and David Yellin College. 
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2. The Study Strategy and Design 
This year, an evaluation team from the Myers-JDC-Brookdale Institute was asked to evaluate 
"The Program to Train Outstanding Ethiopian-Israeli Leaders in Education", and to focus on 
two of the program's main components: 

 The program's contribution to its graduates 
 The degree to which graduates have become integrated into employment, in general, and into 

the teaching profession, in particular. 
 
As part of the evaluation, the team conducted semi-structured interviews with 33 graduates of 
the program, 19 of them face to face, and 14 of them by telephone.2  
 
During the interview, the graduates were asked about their years in college and participation in 
the program (including reasons for choosing to study teaching, their reasons for joining the 
program, their satisfaction with the program, and the program's contribution to them in a variety 
of areas), and about the period subsequent to their studies and their integration into employment 
(including their job-seeking patterns, their satisfaction with their current job, and their 
expectations for the future). Personal data were also collected about the graduates, including 
marital status, year of immigration, and patterns of integration into employment. 
 
3. Participant Characteristics 
Table 1 summarizes the demographic characteristics of the participants who were interviewed. 
As can be seen in the Table, all of the graduates have been in Israel for a relatively long time (13 
or more years). Most of them are married to Ethiopians, and have children. 
 

                                                 
2 Nine of the total 42 program graduates were not interviewed, either because they could not be located 

(due to insufficient information), or because they refused to be interviewed for various reasons. 
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Table 1: Demographic Characteristics of Program Graduates 
Characteristic                  Percentage of All Respondents 
Gender  
  Men  55 
  Women  45 
Age  
  24-29  61 
  30-33  39 
Marital status  
  Married  70 
  Unmarried  30 
Number of children  
  0  42 
  1  18 
  2  18 
  3  15 
  4   6 
Country of birth   
  Ethiopia 100 
Year of immigration  
  1980-1989  61 
  1990-1992  39 
Country of spouse's birth  
  Ethiopia  87 
  Israel  13 
Year of spouse's immigration  
  1980-1989  40 
  1990-1992  60 
  
3.1 Reasons for Joining the Program 
All of the graduates reported that they joined the program because they were personally 
acquainted either with its coordinator or with other participants. When asked their principal 
reasons for participating in the program, the graduates cited three main reasons:3 

 A desire to learn more about the Ethiopian immigrant community (about 60% of the 
graduates). A significant portion of the graduates who cited this as their main reason for 
joining the program, saw the program as a unique opportunity to learn more about the 
Ethiopian community, and in greater depth: 
- "What we learned about Ethiopian society – that's something I couldn't have learned 

anywhere else… it was the only place I could have done that." 
- "Without the program, I wouldn't have been able to learn about that subject in depth; I 

wouldn't have studied it on my own." 
 

                                                 
3 Most of the respondents stated more than one reason for joining the program. 
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 Financial support (about one-quarter of the graduates). As noted, each participant received an 
annual scholarship of NIS 5,000. 

 
 The social experience (about 20% of the graduates). Graduates who cited this as a reason 

noted the opportunity to meet new people, to be in a supportive social situation with old 
friends, or to experience things they would otherwise not have experienced: 
- "I was enchanted by the idea of this group… to hear the opinions of other people more or 

less my age." 
- "…the chance to meet other students of education in Israel." 

 
Some of the respondents reported that they heard about the program relatively late, and therefore 
could not take advantage of it during all of the years in which they were eligible to participate. 
The reports of the graduates indicate that, at most of the colleges, program staff and college 
administrators did not fully work together on the recruitment of potential participants. 
 
3.2 Patterns of Program Participation 
Participation in the program involved attending activities (on weekdays and weekends, as 
noted), completing assignments (short ones throughout the year, and a longer seminar paper at 
the end of the year), and volunteering. 
 
Most of the respondents reported that they attended all of the monthly meetings; attendance at 
the weekend retreats was particularly high. It should be noted that the obligation to attend all 
program meetings was made manifest to the participants. Responses varied regarding 
assignments, with about 20% of the respondents reporting that they had handed in all of the 
assignments and about 80% of them reporting that they had not. Graduates who reported not 
completing all of the assignments cited a heavy academic load as the main reason for not doing 
so. It is important to add that many graduates reported not knowing for certain whether these 
assignments were obligatory or voluntary. 

"The assignments were not well defined… there wasn't enough preparation time… 
if she had said 'I want everyone to do this' and given us a little push…" 
"She didn't make it clear that there was this assignment and you had to do it." 

 
About one-third of the graduates reported contributing voluntarily to the ongoing 
implementation of the program (such as serving on the program steering committee, organizing 
transportation for the weekend retreats, and coordinating the participants' volunteer work). 
 
Eighteen percent of the participants ceased participating before completing the program. The 
main reasons for this were dropping out of school (about 50% of the program drop-outs), and 
financial difficulties, which compelled the students to work and prevented them from attending 
program meetings (about 30%). It was not possible to identify a clear trend regarding the point 
at which participation ceased, as this happened throughout the years of the program's 
implementation. 
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4. The Program's Contribution to Participants, and Their Satisfaction 
with It 

The graduates were asked about the program's contribution to their identity, social integration, 
studies, and employment, and about their satisfaction with it. 
 
4.1 The Program's Contribution to Participants' Identity 
One of the principal contributions of the program reported by most of the graduates was a 
contribution to various aspects of their identity.  

 It reinforced their confidence, and increased their belief in themselves and in their ability to 
succeed in school or work. Some of the graduates also reported seeing their increased 
confidence as a tool that would help them become employed and integrated into Israeli 
society after their studies. As one graduate stated,  
- "…I feel confident enough to stand in front of a group or… explain things to people. [The 

program] developed this… it strengthened my confidence and I am not afraid to stand up 
in front of children or adults and talk to them… in my mind, in my consciousness, that's 
the [program's] contribution, I think." 

 
 It increased their awareness of their heritage, and tied them to their roots, through activities 

that centered on Ethiopian Jewish culture. 
- "It's something I really got into, and it gave me a chance to know a lot more about my 

culture." 
- "What we learned, background about our history in Ethiopia… it gave me a lot to think 

about… it opened the way to my roots." 
 

 It provided them with in-depth information about their community, in addition to the 
narratives they had heard or memories they had. A significant portion of them said that the 
program spurred them to delve deeper into the study of Ethiopian Jewry and its culture – 
about which they could not have learned in any other framework. 
- "There were the stories that our parents told us about all sorts of educators who came to 

Israel to study and went back to Ethiopia, some of them are our relatives, but… those 
were just stories. But when [Dr. Shalva Weil] showed us all of the articles… all that had 
been written…where they had been…I didn't just learn it, and that's it. I passed it on to my 
students, and I felt that it sort of helped build their character…" 

 
 It increased their pride in being Ethiopian Jews. As one graduate stated,  

- "During the program – at least this is how I remember it – we worked more on our selves, 
on our identity as part of… on, like, 'team spirit'… now I really respect and value my 
community. And that's a basis.. it built a foundation in me." 

 
Nevertheless, we would note that a few of the graduates had reservations about the program 
being designed exclusively for Ethiopian-Israelis. 
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"Okay, I guess it's clear why it's [a program for Ethiopians only] good, since we're 
talking about something we all have in common. But I also see this as a rather big 
disadvantage… because it's… the feeling is that it's like we're always talking about 
ourselves, 'the Ethiopian community', and we're the ones on the bottom and all 
these professors and everything come and tell us what we are. It's something that, 
well… What is this patronizing attitude? Of course I'm sure it's all meant with the 
best of intentions, but I feel like their point of departure is perhaps a bit, um, well, 
it isn't exactly legitimate. Like, all the time telling me that, 'yes, we believe in your 
abilities'. Well I have a firm enough belief in my abilities, really. I don't need 
anyone else to tell me what I'm worth." 

 
4.2 The Program's Contribution to Participants' Social Integration 
In responding to questions about the program's main contributions to them, many of the 
graduates did not mention its contribution to their social integration. It appears this was not one 
of their expectations from the program. 

"I didn't need the program for that [to become part of Israeli society]. I feel it all 
the time… I was born in Israel and it's where I belong… that's not – it's not 
dependent on anything." 

 
Graduates who were asked directly about the program's contribution to their social integration 
did not cite any such specific contribution. They stressed that they were successfully integrated 
into Israeli society even before joining the program. Moreover, as noted, all of them had been in 
Israel for a relatively long time (13 or more years). 
 
4.3 The Program's Contribution to Participants' Study of Teaching 
The program was a supportive framework for participants, and provided those who were having 
difficulty with a chance to take remedial lessons in English. 

"I got reinforcement in English through the program, not through my college." 
 
In addition, as noted, the program's contribution to the participants' self-confidence and belief in 
themselves helped them to function better scholastically. Most of the graduates did not report 
that the program had made a concrete contribution to their studies. Some of them added that 
they could not take the remedial classes in English because it was difficult for them to get to 
Jerusalem, where the classes were held. A related issue is that of receiving academic credits in 
exchange for handing in the assignments that were part of the program. Credits of this type were 
only awarded at Lifshitz, Herzog, and HaRova Colleges. As Dr Weil told us, the credits are 
offered as an alternative to an elective course. In some colleges there are no electives. Moreover, 
some students are interested in the electives per se. At the other colleges, the program's activities 
were not recognized for this purpose, and no credit points were awarded for program 
participation. 

"Help with our studies? As far as I recall, there wasn't any. But there was the 
possibility of taking remedial lessons with an English tutor. I didn't take advantage 
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of them because I live far…I know a few of the students did take those lessons, and 
they said they really helped them." 

 
4.4 The Program's Contribution to Participants' Employment 
The graduates cited a number of contributions to their integration into employment. 

 A significant portion of the graduates stated that the whole experience of participating in the 
program increased their self-confidence, and this in turn increased their belief that they could 
find a job and do it well. 
- "[The program] really really encouraged us and boosted our confidence, that we have to 

be strong, that we can do things, that we're capable. And that, really, is one of the tools 
that I wouldn't have gotten anywhere else, even at home…. All the support I got there, it 
really was what enabled me to carry on. Let's say like if I encountered a problem, I could 
go to Dr. Weil and consult with her, and get some ideas or solutions from her." 

 
 Some of the graduates reported using the theoretical knowledge they had gained about the 

Ethiopian community in their ongoing work with Ethiopian families. 
 

 Others stated that the rhetorical skills they had learned had helped them in their work with the 
public. This contribution was also cited in response to the question about the program's 
contribution to the graduates' identity. 

 
The program's contribution is also reflected in the work itself. 
 

 The graduates did not report a direct, concrete contribution to finding work. Moreover, some 
of them even reported having expected more practical help from program staff with finding a 
teaching job after school. 
- "The truth is that what I expected of the program in the beginning… I thought it would be 

our entree into the school system… that it would train us." 
- "The program doesn't help anybody find a job, but it does make you contacts through 

Shalva [Weil]." 
 

 In this context, the graduates suggested a number of directions for action in the future: 
- Familiarity with the job market in Israel, including information about how the job market 

is structured, possible fields of employment, how to write a resume, how to seek a job, and 
how to conduct yourself in a job interview. 

- Coordination of job offers for graduates, through the contacts of Dr. Shalva Weil. 
- Workshops involving practical experience with teaching methods. 

 
The interviews with program graduates revealed two additional key contributions. 

 Participation in the program enabled graduates to experience various social situations which 
they would not otherwise have experienced – such as meeting new Ethiopian friends who 
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were also attending college, staying at a hotel, visiting various sites around Israel, and 
learning about aspects of life in Israel. 

 
 An annual scholarships (of NIS 5,000), which reduced the financial burden on participants. 

However, it should be noted that criticism was leveled against the scholarship by a significant 
portion of the graduates. They claimed that the scholarship was not sufficient to meet their 
needs, and at the same time reduced their chances of receiving a scholarship from another 
foundation. 

 
Lastly, most of the graduates expressed a great deal of esteem for Dr. Shalva Weil. They cited 
both her vast knowledge about the Ethiopian community, from which they learned a great deal, 
and her warmth and acceptance. They indicated that Dr. Weil succeeded in generating a "family 
atmosphere" in the group. Many reported that her door was always open to them, and that she 
was always willing to offer support and consultation. Some of the graduates reported feeling 
that, even today, Dr. Weil would be willing to help. 

"Dr. Shalva she made a very good impression on me, of a woman who really does 
know a lot about the Ethiopian community." 
 "Dr. Shalva's concern and caring are out of this world…. Shalva relates even on a 
personal level… like, the girls who wanted to get married would talk to her a lot 
about it." 

 
5. Program Graduates Today 
The graduates were also asked about their studies and the process of seeking a job after 
completing their studies. 
 
5.1 Education 
Table 2 presents selected characteristics of the education of program graduates. Sixty-six 
percent of the 33 program graduates have a teaching certificate, and 36% of them also have a 
bachelor's degree. Most of them (nine graduates, or 83% of those who have a bachelor's degree) 
have their bachelor's degree in education. Six percent of the graduates are currently studying 
toward a master's degree. Twelve graduates have not yet completed their bachelor's degree, but 
are either in the process of completing it or have taken a hiatus from studying but intend to 
complete their degree. 
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Table 2: Main Characteristics of the Education of Program Graduates 
 Graduates 
 Percentage Number
Total graduates 100 33
Total with a bachelor's degree or teaching certificate*  66 21
Have a teaching certificate  66 21
Have a bachelor's degree  36 12
  Of them, in education  83  9
Are studying toward a master's degree   6  2
Have yet to complete a degree (hiatus, completing)  36 12
*Does not calculate to 100%, because eligibility for a bachelor's degree and for a teaching certificate are 
not interdependent 
 
5.2 Integration into Employment 
Table 3 presents selected characteristics of the graduates' integration into the job market. Most 
(64%) of the graduates are employed, of them 57% are working full time, and 43% are working 
part time. Thirty-six percent are not working, of them 25% are not working but are attending 
school, and 75% are neither working nor attending school. 
 
As can be seen in the Table, no differences were found in the percentages of women and men 
who are employed. Nevertheless, as expected, the percentages of those employed part time is 
greater among the women. Of those employed part time, or not employed, about half are 
parents. 
 
Table 3: Main Employment Characteristics among Program Graduates (in %) 
 Total Men Women
N 33 18 15
Employment status   
Total employed, of them  64 52 48
     Full time (in one or more jobs) 57 83 17
     Part time 43 11 89
Not working, of them 36 58 42
     Not working but attending school 25 67 33
     Neither working nor attending school  75 56 44
Fields of employment (of those employed)*   
Formal education (teaching in a school, preschool, or yeshiva) 38 25 50
Informal education (guidance of children or youth, remedial or  
  enrichment lessons) 

 
71 

 
58 80

A field other than education 10 13 10
*The percentages do not add up to 100%, because several respondents hold more than one job 
 
Of the graduates who are not currently working, about 25% are attending school. Three 
graduates reported that they are seeking work but have not found it. 
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It appears that most (90%) of those who are employed work in the field of education. Thirty-
eight percent of them are employed in formal education, and 71% are employed in informal 
education. 
 
When asked whether they had encountered problems finding work, the graduates reported 
encountering three main difficulties: 

 Difficulty finding a job in the formal education system because of a lack of jobs on the 
market (reported by most of the graduates). 
- "I tried to get a job teaching after I finished school, but it was a period of cutbacks in the 

school system, and in teaching jobs. What I found was far away, and I wanted to stay in 
Jerusalem." 

 
 Difficulty finding a job due to lack of employment experience (reported by a small portion of 

the graduates). 
- "It's not so easy to find a job. When there are a lot of people [seeking work] who have 

plenty of experience, and all you have is vocational training, it's… well, it's not simple." 
 

 Difficulty finding a job because of a preference for hiring non-Ethiopian Israelis (reported by 
a small portion of the graduates). 
- "Maybe…yes. There are stigmas, prejudices. Sometimes, when they have to choose 

between an Israeli and an Ethiopian, because of prejudice, they'll choose the Israeli." 
 

6. Expectations for the Future 
Table 4 presents some of the graduates' expectations regarding their future integration into the 
job market. Most (82%) of the graduates want to work in the field of education. Forty-eight 
percent want to work in formal education, and 33% want to work in informal education. Nine 
percent want to work in a different field, and an additional 9% still do not know whether or not 
they wish to work in education in the future. 
 
Table 4: How Graduates (Who Are and Are Not Currently Employed) See Their 

Employment in the Future (in %) 
Want to work in education*, of those:  82 
 Want to work in formal education 48 
 Want to work in informal education 34 
Want to work in a different field  9 
Do not know what they want to do in the future  9 
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We compared the current situation of graduates employed in education with their aspirations for 
the future. All of the graduates currently employed in education wish to continue in that field. At 
the same time, many of the graduates would like to change their area of employment (from 
formal to informal education, or to combine the two). Four of the graduates (two of whom work 
in formal education, one of whom works in informal education, and one of whom works in both) 
would like to continue in their current field of employment. The remainder of the graduates 
employed in education (15) would like to change or vary their area of employment. Seven of the 
12 graduates employed in informal education would like to work in formal education. An 
additional two would like to combine the two fields, and two are not sure what they would like 
to do. Two of the four graduates employed in formal education only would like to transfer to 
informal education.  
 
This situation is not unexpected, as the graduates are young and just starting out, and are still 
weighing various employment possibilities. In also appears that many graduates see 
employment in informal education as a chance to gain experience for working in formal 
education. 
 
When asked what they thought might have helped them progress in their work or find a job that 
met their aspirations, the graduates cited three main factors.  

 The main factor chosen by the graduates (33%) was their skills and ability to help themselves 
advance and achieve their aspirations. 
- "Ah… first of all, [it comes down to] me. I have to know my own strengths, to know myself. 

That is, what I am capable of. I have to plan my goals in light of my abilities, and adjust 
my expectations to suit my abilities and the possibilities out there. But, uh, proper 
planning. Planning my time… all that stuff, the whole thing." 

 
Of them, some graduates cited a need to change aspects of their character, which they 
perceived as retarding their development. 

"I don't have a sense of competition or ambition… everybody says 'why are you?… 
quick, get a degree, because that means more money'… but I don't have that itch 
yet. That is, in my mind I know I need to do the work and finish [my degree], I 
know that I need money, but… that just doesn't get me moving." 
 

 Fifteen percent of the graduates reported that financial assistance might help them complete 
their studies, which is a condition for finding work or initiating various projects. 

 
 Fifteen percent of the graduates cited a need to meet people who could help them find work 

and help direct them to the right places for them. 
 

 A number of other areas were cited infrequently. 
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7. Summary 
Alongside the program's strong points, the interviews raised a number of difficulties and aspects 
of the program that could be improved, which should be addressed. 

 According to the interviews, the main difficulty with the program is related to recruitment. 
As noted above, all of the participants heard about the program through personal 
acquaintance with the coordinator or other participants. More often than not, they heard about 
the program late, and therefore could not take advantage of it during all of the years in which 
they were eligible to do so. In addition, some of the graduates reported that they were never 
told in a structured, orderly fashion what the program was about, what their obligations 
would be (such as whether they were required to hand in assignments), or what they were 
eligible for as part of the program (such as academic credits). 

 
 In addition to the difficulty marketing the program to potential participants, there was 

difficulty marketing the program to colleges and universities. For example, only a few 
graduates reported that the staff of their college suggested that they join the program. Also, at 
the various colleges, there was not uniform policy toward or procedure for granting academic 
credits for program participation. 

 
 As noted, although the scholarship awarded by the program made a financial contribution to 

participants, many of them reported that it prevented them from applying to other foundations 
for additional financial support. Many graduates felt that the financial assistance provided by 
the program was not sufficient to meet their needs as students, and required them to seek 
additional sources of funding. It is important to note that financial difficulty was the main 
reason for dropping out of the program. 

 
"The Program to Train Outstanding Ethiopian-Israeli Leaders in Education" had three main 
goals: to create young educated leadership among Ethiopian-Israelis, to cultivate members of the 
community academically, and to create a professional cadre of Ethiopian-Israelis who will teach 
at colleges and universities. 
 
The interviews with graduates revealed that the program made several key contributions. 

 The program provided participants with a unique opportunity to learn in depth about the 
Ethiopian Jewish community – in a structured, academic format presented by expert 
researchers. In effect, the program provided participants with "authorized" information that 
did not focus only on family customs and traditions. In addition the topics of study were 
chosen by the participants themselves, and were not predetermined by program staff. 

 
 The graduates reported that the program's activities, lectures, and assignments helped 

improve their self-confidence and crystallize their identity as Ethiopians. Many of them 
reported that the program helped them develop a sense of pride in their origins, and 
confidence in their identity. 
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 Participation in the program was a positive social experience for the graduates. It gave them 
the chance to meet Ethiopian-Israeli students from other colleges and universities in Israel, to 
visit educational institutions, spend weekends in hotels (both for professional and social 
purposes), and to travel throughout Israel. Many graduates reported that without the program, 
they would not have had the opportunity to experience such things in the foreseeable future. 

 
 Lastly, the graduates spoke warmly of Dr. Shalva Weil, who served as a kind of spiritual 

"mother" for most of them. They hold her in high esteem both because of her extensive 
knowledge about the Ethiopian Jewish community, and because of her personal attention to 
them. 

 
The graduates reported that the confidence and sense of identity they gained through the 
program helped them in school, in finding work, and even in their personal development. At the 
same time, they claimed that the program did not provide them with the practical tools that 
could have helped them in school or in the job market. 
 
According to the data, two-thirds of the graduates are employed, about one-third of them full 
time and an additional one-third of them part time. Most of those who are employed, are 
employed in education (19 of 22) – albeit mainly in informal education, at present. All of the 
graduates who are presently employed in education wish to continue in this field in the future. 
At the same time many of them would like to switch within the educational field, primarily from 
informal to formal, or to combine both.  
 
In this context, the graduates expressed a need for practical tools both in field of teaching and 
regarding orientation and integration into the job market. The graduates themselves indicated a 
number of possible directions such help could take: 

 Familiarity with the job market in Israel, including information about how the job market is 
structured, possible field of employment, how to write a resume, how to seek a job, and how 
to conduct yourself in a job interview. 

 Coordination of job offers for graduates, through the contacts of Dr. Shalva Weil. 
 Workshops involving practical experience with teaching methods. 
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